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Editorial

Aliya Jafari’s article “The Why, What and How of Learner Agency’ explores learner agency.
She delineates, ‘ Autonomy is the human desire to be the protagonist of our life journey and
design our own path.” She propounds that autonomy is desired for both teachers and students.
Mastery is achieved when a person feels in control of their life and journey,

In the article, ‘Revising Simple, Compound and Complex Sentences in a Low resource
Classroom’ Kamran Akhtar Siddiqui explains how he used a different strategy of teaching
informed by his learner’s needs, readiness and learner profile. His story of success can be a
beacon for all teachers.

Anum Salman has exploited a story “The Little Red Hen’ to teach varied concepts at different
levels. She has shared a lesson plan along with variations to adapt activities for different levels
and concepts.

Amna Igbal explains that integrating visuals and global issues intothe English Language classroom
can enrich students’ language learning experience while nurturing their global awareness and
critical thinking skills through her article “Integrating Visualsand Global Issues into the English
Language Classroom: Teaching Tips for Secondary Students’.

“Teacher Talk” exhibits four award-winning teachers’ stories that were shared by English
Language Teachers from around the world at the SPELT 3 7th International Conference 2022.
Frecha Sheikh, Lee Krishnan, Vinjamaram Neeraja and Dr. Ghazala Siddigi have shared inspiring
stories related to their teaching achievements or fondest memories that made a difference in
their students” or their own lives.

In the Learner’s Link article Amna Wali Khan explicates Racism, what it is, how it impacts

people and what are the varied concepts and classifications. She has tapped a difficult topic
but has dealt with it well.

SPELT Quarterly | Vol. 38 | No. 1]2023



SPELT Quarterly Journal

Description

The SPELT Quarterly Journal reaches out to members of the English Language teaching community. It
endeavors to keep them abreast of the latest ELT trends and teaching techniques. It also provides a
platform for English language teaching professionals and scholars from around the globe for publication
of their articles dealing with language teaching issues, professional development, teacher research, and
reflective practice. Keeping in mind the above-mentioned aims of our journal we publish articles fitting the
following description:

Lead Articles: (4000-5000 words) These articles need to reflect the current ELT trends including reviewing
/adding to methodological concepts and their classroom implications. The articles should be based on
the author’s original work/ experiences. References and citations need to be attached. The areas of
interest include (by no means limited to) Classroom Teacher Research, Teaching Methodologies, Cross-
cultural Studies, Curriculum and Course Design, Assessment, Technology in Language Learning, Language
Learners’ Identities, and Needs, Teacher Education.

Articles on Pedagogy: (2000- 3000 words) Intended to support innovative and interactive teaching
strategies and styles, the articles include [a] clearly outlined stepwise procedures for the activities and
exercises, directly addressing the reader, so that even novice teachers can understand and use in their
language classroom; [b] the activities must be sequenced in order of difficulty; [¢] answers to questions
should be provided to support teachers. [d] references are not required, but if ideas/ concepts have been
taken from somewhere, the sources must be mentioned.

1) Exploiting Authentic Materials, Visuals or Technology Tools for Language Teaching

The activities or exercises can be based on any type of short authentic texts or visuals (flip charts,
pictures from local magazine/newspapers, posters, props, brochures, graphic organizers, pre-prepared
slides, videos, etc.) or technology tools that keep the language class lively and engaging.

2) GlobalIssues Integrated into Language Teaching

Use materials - visual or textual- to help students leamn language skills creatively whilst raising awareness
of global 1ssues such as peace, climate change, gender equality, human rights, healthcare, food, security,
employment, digital divide, etc.

3) Teaching Tips Supporting Classroom Teachers

It offers to share the best practices of English language teaching and the nitty-gritty teaching tactics
successfully incorporated in the language classrooms and found practical and effective. The author
directly addresses the readers, giving instructions on how to teach X, thus simplifying the process of
explanations.

Teacher-Talk: (1500-2000 words) It covers articles encouraging teachers to share their personal teaching
experiences and issues related to their professional journey. The article may answer a reflective or evaluative
question to benefit other English language teachers (What worked/didn’t work in the classroom and why/
/ the biggest challenges and issues encountered// How to foster better relationships with learners/parents/
colleagues/ administrators, etc.)

Learners” Link: (1200 to 1500 words) The aim 1s to hear “learner voices’ so the articles reflect students’
thoughts, opinions, aspirations, disappointments, etc. about their personal experiences as a learner (who,
what has impacted them to be what they are today; what makes them learn best, the dream learning
environment, etc. or their views on global issues such as peace, gender inequality, human rights, climate
change, what can be done to protect fauna, etc.)

For more details visit www. https://spelt.org.pk or email speltheadoffice@gmail.com
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The Why, What and How of Learner

Agency

Aliya Jafari, Literacy Specialist & Education Consultant, Founder Pangea: Learning

Without Borders, LLC, U.S.A
email: Aliya.Pangea@gmail.com

“At the end of the day, if they don't like
reading and writing and they dont do it
unless they are forced to... what’s the
point?” Mary Chapman

Learner agency, student-centered classroom,
PBL, discovery learning, etc.; have become
buzzwords in our educational world. What
is agency and why am | writing about it?

The International Baccalaureate defines
agency as “the power to take meaningful and
intentional action, and acknowledges the rights
and responsibilities of the individual,
supporting voice, choice and ownership for
everyone in the learning community.” (IBO,
2017). Harvard University Achievement Gap
Initiative report (2007) states that agency “is
the capacity and propensity to take purposeful
initiative.” When learners move from being
passive recipients of knowledge to active and
reflective participants who design their learning
experiences, we call them agentic learners.
Reggio Emilia views students as protagonists
of their own learning.

| want to clarify a few terms here. When |
talk about learning, I do not mean high grades
on tests and exams. | mean acquisition of
knowledge, skills and concepts that lead to
personal and intellectual growth. True learning
transfers to real life applications. “Learning,
simply stated, means that there has been a
change made in one’s long-term memory”
(Kirschner & Clark, 2021, p.168). If we

SPELT Quarterly | Vol.38 | No.1|2023

continue to solve a math problem the way we
were approaching it before someone
explained it to us, then maybe we haven’t
learned.

At the risk of stating the obvious, supporting
student agency doesn’t mean that we are
absolved of our responsibilities as educators
and let the students do whatever they want.
Leaving it to the learners to “discover”
everything, results in a cognitive overload that
leads to frustration instead of learning
(Kirschner & Clark, 2021, p. 17). In reality,
it’s a gradual release of responsibilities
towards a democratic classroom where
power and decision making are shared among
the students and educators. The onus lieson
the teacher to coach students through carefully
designed learning tasks to effectively use
frameworks, thinking routines, and other step-
by-step processes to become self-regulated
learners. Bandura’s description of self-
efficacy has two key anchors: “the knowledge
and use of specific learning strategies, and self-
monitoring of performance” (Kirschner &
Clark, 2021, p. 67). Developing and
supporting learner agency, in my opinion,
means nurturing self-efficacy in learners.

Finally, let’s define the word learner. Does it
mean students only? Do the teachers position
themselves as lifelong learners? In fact, unless
teachers take a learner stance and make their
own learning process transparent for the
students to observe, transfer of skills and



ownership of processes and products may not
happen. Itis comparable to letting the students
in on the secret of organizing, learning,
planning, and assessing with the purpose of
helping them develop those skills and use
them efficiently and independently. Learning
is a social process; compared to working
alone, when we work with peers we learn
and grow more, operating within our zone of
proximal development. Of course, the task
must be strategically designed for optimal
rigor for all-it shouldn’t fall on some students
to do all the heavy lifting while others happily
relinquish responsibility.

In this paper, 1 will look at the why behind
learner agency and then explore ways we can
support it in our schools. While sharing lesson
planning with students may sound like a pipe
dream; | will share ideas to nurture learner
agency through classroom design, establishing
classroom communities sensitive to individual
learning preferences, demystifying formative
assessment and curating student portfolios.

The Why:

Alfie Kohn and Daniel Pink’s research
highlights the why behind learner agency.
When you survey teachers about the daily
challenges of teaching, “lack of student
motivation” invariably makes the list. How
many of us have told our students to “pay
attention,” and have used strategies to engage
them in the classroom through reward and
thinly disguised punishment, called
consequences? Alfie Kohn, speaker, author,
and advocate for progressive education,
makes it clear in no uncertain terms that using
extrinsically motivating rewards, praise,
tokens, and point systems is not only
exhausting to keep up with, but also downright
damaging. Rewards and punishments are
ways to manipulate and control human
behavior and negatively impact the innate
intelligence and curiosity of children.
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There are at least 70 studies showing that
extrinsic motivators—including A’s,
sometimes praise, and other rewards—
are not merely ineffective over the long
haul but counterproductive with respect
to the things that concern us most: desire
to learn, commitment to good values, and
so on. Another group of studies shows
that when people are offered a reward
for doing a task that involves some
degree of problem solving or creativity—
or for doing it well—they will tend to do
lower quality work than those offered
no reward. (Brandt, R, 1995)

Daniel Pink, former chief speechwriter to Vice
President Al Gore, bestselling author and
Masterclass host says something similar in his
book, Drive: “children who are praised for
“being smart” often believe that every
encounter is a test of whether they really are.
So to avoid looking dumb, they resist new
challenges and choose the easiest path. By
contrast, kids who understand that effort and
hard work lead to mastery and growth are
more willing to take on new, difficult tasks.”

Pink gives us a formula for intrinsic motivation.
“We have three innate psychological needs—
competence, autonomy, and relatedness.
When those needs are satisfied, we’re
motivated, productive, and happy.” “The
three things that motivate creative people -
autonomy, mastery, purpose!” (Pink, 2011).

Autonomy is the human desire to be the
protagonist of our life journey and design our
own path. It’s hard to be fully motivated when
we are expected to comply with an authority
who tells us what to do and how to do it every
step of the way.

Mastery is achieved as a result of the desire
to maximize one’s own capacity. The idea of
improving our skills by practice and learning
is innate to human beings. Working out a
complex and interesting problem, puzzle, or
task is a reward in itself.



Purpose is the driving force behind
motivation. When we connect with the
purpose of why we are doing what we are
doing, we work harder and are more
productive because we see the task as
something bigger than ourselves. The goal is
not to be the winner, but to contribute to
something that really matters. (Mind Tools,
2019, para. 11).

Teacher Agency

Do our educational institutions support
teacher agency? Are teachers in our schools
expected to take meaningful initiative to pursue
their own learning goals and professional
growth?

Pink and Kohn’s research equally applies to
teachers. Just like students often have no say
in their teachers’ pacing guides, lesson plans,
timetables, and tests; teachers have little
control over the professional development
they receive in their schools. We often find
ourselves sitting in mandatory and boring
professional development sessions. We groan
and complain about the irrelevance and one
size fits all approach, but don’t know what
alternatives we have. Like students, we are
often closely watched by the administration
who require absolute compliance and use the
same carrot and stick principle for teacher
evaluation. Newly trained graduates join the
teaching profession full of enthusiasm to make
a positive impact on the lives of students, but
lack of support and teacher autonomy over
what they want to learn and how they want
to teach often leads to disillusionment and
burnout.

It is imperative that administrators consult
teachers about their needs and learning goals
before making decisions about school-wide
professional development. Effective
“professional development is sustained,
intensive, collaborative, job-embedded, data
driven, and classroom focused.” Bailey &
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Jakicic go on and specify that “stand-alone,
1-day, short-term workshops” don’t work
(Bailey & Jakicic, 2019, p.1). While I’'m fully
aware that the term PLC or professional
learning communities is so loosely used that it
has lost its meaning, | would like to bring us
back to its focus on learning, rather than
teaching. In this vein, we as educators have
the responsibility to reflect on our teaching
practice, set goals and take the necessary
steps to meet those goals. Do we reflect on
our own hopes and dreams each academic
year? Are we agentic learners who reflect on
our teaching purpose and practice, claim the
autonomy to find learning opportunities, and
master what we are curious about? If we can’t
take action to make our own learning
meaningful for us, we would most likely not
see the value of supporting it among our
students.

Tuningin

Let’s begin with ourselves. This simple and
quick checklist, based on terBorg’s graphic
on studentagency (2017), is a great starting
point to look critically at our own support of
learner agency in our classrooms and schools.

Who does the talking in the classroom?

Who does the listening?

Who designs the learning space?

Avre all the learners doing the same thing

at the same time?

Who determines the success criteria?

* Do learners know how they learn best?

* Can learners choose where they work and
what they learn?

* Do teachers and students position
themselves as learners and co-creators?

* Do students and teachers know why they
are doing what they are doing?

* Who owns the learning?

* ok %

*

What to Learn:

IBPYP and Reggio-inspired primary schools
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provide students the freedom to steer their
own learning to varying extents. Yet teachers
continue to struggle with supporting student
agency when it comes to “what students must
learn.” Tayrn Bond Clegg (2018), an inspiring
and insightful IB educator and writer of the
blog “Making Good Humans,” shares the
discomfort a teacher feels:

For any of you playing around with the
concept of student agency ina PYP school,
you will likely know the stress and struggle of
trying to negotiate the interplay between what
students want to learn, with what teachers,
schools, and systems have decided they have
to learn.

Much cognitive dissonance and feelings of
hypocrisy stem from standing in front of
students saying ““You own your own learning!
We trust you! Follow your own passions,
interests and curiosities!...... buuuuut make
sure you’re meeting the learning outcomes that
have been pre-determined for you in the units
we have designed for you within the timelines
we have set for you.” (Clegg, 2018, para.2-
3)

Traditional schools that most of our children
attend, are driven by pacing guides,
curriculum, report cards, and timetables. They
neither claim nor have the luxury of giving
students full autonomy to chart their own
learning journey. If the bedrock of being a
motivated learner is autonomy, mastery, and
purpose—-how can we blend the
predetermined curriculum and learning
outcomes with learner agency?

While we may not be able to have the students
decide What they learn, we can support
students to exercise their voice, choice, and
ownership in Where and How they learn.

How we learn:

Loris Malaguzzi, the founder of the Reggio
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Emilia schools, calls a flexible environment
responsive to the need for teachers and
children to create learning together “the third
teacher. ..the classroom environment can help
shape a child’s identity as a powerful player
in his or her own life and the lives of others.
To foster such an environment, teachers must
go deeper than what is merely seen at eye
level and develop a deep understanding of
the underlying principles and of children’s
thinking, questions, and curiosities.” (Mary
Ann Biermeier, 2015, para. 3).

Ifwe want to walk the talk of honoring diverse
learning styles and personalities in our
classrooms, then let’s start with classroom
design. Coaching students through the
process of intentionally setting up their
classroom and forming a community of
learners are the first steps in supporting learner
agency. In a world where teachers are
required to have the classroom ready and
bulletin boards decorated before the new
school year begins, can we do action research
on how students’ ownership of their learning
shifts when they design their own learning
space? For starters, students can do the
following while applying math,
communication, social-emotional,
collaboration, and literacy skills to real-life
situations:

* Share their hopes and dreams for the
school year and set personal and academic
goals

* Create a classroom floor plan with precise
measurement

* Take learning style inventories and share
with teachers and peers how they learn
best and what kind of learning space will
be most conducive to learning

* Design a seating arrangement for a
collaborative learning space

* QOrganize the classroom library by a self-
selected criteria
(interest, subject, genre, difficulty level,
etc.)
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*Inventory classroom supplies and materials
and come up with a system to use all the
resources responsibly

* Create spaces for technology, quiet
reading, class meetings, project work, etc.

* \ote on and create class essential
agreement

* Set up and decide what goes on the
bulletin boards

* Plan on reevaluating the classroom layout
decisions in amonth to see if they serve or
hinder achieving personal and academic
goals.

* Create adaily timetable

The above-mentioned task list is by no means
exhaustive, but a starting point. For those
trying this on for size, rest assured, this is low
hanging fruit. These tasks will raise students’
self-awareness and will better position them
to be self-regulated learners. The most
rewarding aspect of this work is the resulting
strong sense of community, ownership, and
pride in the learning space that the students
and teachers co-create. Reevaluating the
classroom design will drive home two
important messages for our students:

1. The classroom is their space; their
opinions and needs matter

2. When things don’t work out as
anticipated, it is important to step back,
reflect, and find solutions for improvement.

Nothing has put a sharper spotlight on the
importance of social-emotional support than
the Covid-19 pandemic. Coming back to
Pink, “We have three innate psychological
needs—competence, autonomy, and
relatedness. When those needs are satisfied,
we’re motivated, productive, and happy”
(Pink, 2011). Asense of safety, belonging
and relatedness is key to our existence. When
students talk about their preferred learning
styles, design quiet and busy spaces, co-
create norms, classroom agreements, and
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participate in morning meetings, they become
a cohesive community of learners. Students
become sensitive to each other’s needs and
can see their success in the success of others.
When our brain’s needs for safety and
connection are met, only then are we able to
engage our higher-order thinking brain and
learn at optimal levels.

How do we know that we have learned?

Earlier, I had made a claim that supporting
learner agency means a gradual release of
responsibility toward a democratic classroom
where power and decision making is shared
among the students and educators. As
students advocate for themselves and develop
metacognitive skills, they can be coached to
participate in the assessment process.
Needless to say, this is a challenging process.
We must initially hold their hand and
deliberately show them how to set goals,
track their progress, determine success
criteria, self-assess, and have a say in the
process and product of learning before we
can expect a level of independence and self-
efficacy.

Before we take on this formidable task, let’s
break down assessment. There are two kinds
of assessments: summative and formative.
Summative assessment is more prevalent and
is the assessment of learning that is conducted
at the end of the learning process. For
example, at the end of a chapter on fractions,
a teacher may give a test to evaluate what
students learned about adding and subtracting
fractions, score their mastery of the concept
with a percentage and close the learning
episode to move on to a new topic. There
are few to no opportunities for student growth
on this topic after the assessment. Unit tests,
project grades, and final exams are examples
of summative assessments.

Formative assessment is more complex and
less ubiquitous. This is an assessment for
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learning and happens throughout an iterative
teaching and learning process. A formative
assessment could be a pretest, a check for
understanding, an exit ticket, a discussion, a
quick recall of facts, or an application of a
specific skill to determine what needs to be
learned, where students are in their pathway
to mastery and how they can grow and
progress in their conceptual understanding.
Formative assessment allows the teacher to
differentiate and calibrate instruction by using
evidence-based strategies and specific
feedback. When students participate in the

formative assessment process, they become
stakeholders in what they are learning, and
what they need to do to improve. They get
invested in learning at high levels.

Let’s dig deeper into five formative
assessment strategies that students and
teachers can have a shared understanding of.
Formative assessment is useful not just for the
teacher, but provides students relevant
information on how to move forward towards
the learning objective. Here is a helpful table
by author and educator Kate Jones, inspired
by the work of William and Leahy.

5 Formative Assessment Strategies

Where the learner is going

[ Where the leamner is now I How to get there

2. Engineering effective
discussions, tasks and activities
that elicit evidence of learning.

[ 3. Providing feedback that |

moves learning forward.

Teacher

0\

Q2 @

=Y a

1. Clarifying, sharing
and understanding
learning intentions
and success
criteria.

S —
Peer
———
Learner

\

4. Activating students
as learning resources

L
- -
AR )

5. Activating students
as owners of their own
leaming.

for one another.

I’sano-brainer that it is of utmost importance
that everyone knows where the learner is
going. The first strategy of clarifying and
understanding the learning intentions provides
an opportunity for students to set a purpose
for their learning. How the learner gets to the
learning objective is embedded in the success
criteria. Teachers can’t be the gatekeepers
of this secret. Demystifying and co-creating
success criteria with students gives them
autonomy over the process and a deeper
understanding of what they need to do to
achieve mastery.

The second strategy checks for understanding.
Teachers and students can collaborate on
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tasks that elicit evidence of understanding. The
activities and discussions that aim at providing
evidence of learning solidify knowledge from
mere regurgitation of facts to a deeper
understanding of concepts. Learning could be
evidenced through discussions, think-pair
share, exit tickets, etc.

With the evidence at hand, the teacher
employs the third strategy: i.e., to provide
clear feedback that extends students’
understanding. For feedback to be effective,
it must be positive, specific, actionable, timely
and sincere (ilmX, Module 6). Clear and
concrete feedback that shows ways students
can improve their work translates into learning
growth.
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The fourth and fifth strategies are instrumental
in developing an agentic, self-guided and
informed community of learners. Thereisan
emphasis on collaborative learning along with
accountability for an individual’s role and
responsibility. Peers support is an
underutilized, yet a powerful strategy to
maximize assessment and learning. Peer
support coupled with responsibility for own
learning consolidates the new knowledge into
conceptual understanding. Students can apply
their knowledge to real-life situations, and test
and challenge its veracity.

These five strategies develop students’
metacognitive skills and enable them to take
purposeful and intentional actions. When
learners move from being passive recipients
of knowledge to active and reflective
participants who design their learning
experiences, we call them agentic learners.
As | had stated earlier, it’s a gradual release
of responsibilities towards a democratic
classroom where power and decision making
are shared among the students and educators
that transforms students into independent,
agentic learners.

Student portfolios and student-led
conferences are excellent ways of putting
students in the driver’s seat of their learning.
It’s not an uncommon practice in schools
worldwide for students to create a portfolio
of self-selected artifacts that showcases their
understanding, growth, and mastery. Again,
it’s a journey where students need support in
coming up with the criteria for selecting
portfolio items, learning to reflect on their
performance, and setting goals to improve.
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Soon students learn the value of choosing a
pretest that they performed poorly on along
with several articles of evidence to show their
growth in that subject over time. We can see
students’ faces shining with pride on
conference days when they talk to their
parents through the evidence of their
achievements in their carefully curated work
samples. When thoughtfully created, portfolios
are evidence of formative assessments and
feedback that propel students into purposeful
learning and mastery.

At the end let’s review the IB definition of
agency: “the power to take meaningful and
intentional action, and it acknowledges the
rights and responsibilities of the individual,
supporting voice, choice, and ownership for
everyone in the learning community.” To
summarize, in this paper we have taken a
journey through research that defines learner
agency and looked at ways agency can be
supported in co-creating classroom space and
a respectful community of diverse learners.
We dipped our toes in assessment and
touched upon student portfolios as tools for
students to showcase their own growth. |
would encourage you, readers of this article,
to embody the protagonist of your learning
journey by creating an action plan based on
what you would like to master next. Reflect
on what resonates with you and how you can
getthere. I firmly believe that unless we put
our ideas to the test through intentional and
meaningful action, we will not know if they
are viable in our context. I’ve included a
template to get you started, but you don’t have
to use this one. Create your own that works
for you. After all, you are an agentic learner!
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My Action Plan for Supporting Learner Agency

Think

Reflect

Act

What ideas and themes
emerged for me in this
article?

Questions | have:

Connections | made:

What can | apply from
thisarticle?

The strategy | want to apply:

Why do | want to apply it?

How will | do it?

I will startby...

What support and
resources do | need?
and/or institution?

How will I share my
learning with my peers
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"If anything, technology has liberated the
classroom, restoring to
its original function as a communal space for
guided, collaborative — and attentive — learning."

Scott Thornbury




Revising Simple, Compound and
Complex Sentences in a Low-
resource Classroom

Kamran Akhtar Siddiqui, Lecturer of English at Sukkur IBA University, Pakistan

Introduction

Teaching sentence-structures to second
language learners is a challenging task. The
intensity of this challenge increases manifold
when the teacher has very low or limited
resources at hand. Sometimes, a classroom
has state-of-the-art facilities but the students
do not have tools to benefit from them.
Something similar happened to my students
ina Foundation English class.

The students in my class belonged to low-
income families, and they had joined the
university for the Foundation semester on
scholarship. Some of the students did not
have smartphones, so whenever | made
students any online game which required the
use of a smartphone, these students were left
out. This made me feel uneasy as they could
not become a part of the formative assessment
using digital tools. It was this situation that
made me improvise my teaching methodology
to better suit the needs of the students.

When we covered the types of sentence
structures i.e., simple, compound and
complex, I wanted my students to revise them.
Based on the previous experience with digital
tools, this time | decided to take an alternative
course. | decided to plan and implement an
activity which would not be dependent on
technology. Although I teach at a university
with state-of -the-art infrastructure, it was a
time to take a leave from technology to make
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my class more inclusive. Hence, | came up
with the following activity which required a
teacher, the students and some sheets of

paper.
The Activity

Aim: To help students revise simple,
compound and complex sentences.

Time: 1 to 1% hours (depending on the
difficulty level)

Preparation:For this activity, | developed
three things.

1. Listof 5 sentences which was to be used
in stage 1 of this activity.

2. Sentence type boxconsisting of chits with
names simple, compound and complex.

3. Verb boxcarrying around 10 verbs on
square chits of paper.

Both boxes were to be used at stage 5.
Procedure:

Step 1: | wrote 05 sentences on the board
which are given in appendix A. | asked the
students to read the sentences and decide the
type of sentences — simple, compound or
complex. I made the students do this work in
pairs so that they can share their previous
knowledge to decide. Moreover, discussion
would help them reach clarity.
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Step 2:Once the students had discussed the
given sentences, | elicited responses for each
sentence. | encouraged students to justifyeach
of their choices. Besides, | also provided
insights about the nature of the sentences as
required.

Step 3:Then | asked students to work
individually and produce three more sentences
using any of the 10 verbs given in appendix
B. There must be at least 1 simple, 1
compound and 1 complex sentence.

Step 4:When students had written the
required sentences,| made them sitin a small
group of four. 1 instructed each group to
discuss one by one the sentences each
member had written. This meant that each
group had to discuss 12 sentences in all - 4
simple, 4 compound and 4 complex
sentences.This provided an opportunity to
thestudents to engage in peer assessment.
Meanwhile, I moved around the class visiting
every group in the class to discuss and clarify
if and when required.

By now, students had worked on
identification, analysis, production and
evaluation of sentences.

Step 5: Let’s gamify grammar.

a. |divided students into three teams- A, B
and C.

b. Eachteam decided its team-lead whose
job was to nominate students from their
team when it was their turn.

c. Team leaders nominatedtwo students (1
each from two teams)who came in front
of the class. Each student stood at a
different side of the board with a chalk or
marker in hand.

d. lasked one of them to pick up a chit from
a box of sentence types voluntarily. The
box contained chits named simple,
compound and complex (see appendix C).
The chit decided the kind of sentence both

SPELT Quarterly | Vol.37| No. 42022

students had to write on the board
simultaneously.

e. Now, | gave them a verb (either from
appendix B or elsewhere) and both
students started writing a sentence as
quickly and accurately as possible. 1
instructed them beforehand that they had
to write a correct sentence in terms of both
structure and tense. Any mistake would
resultin loss of points.

f. Whoever wrote the correct sentence first
won 5 points, the runner-up, if wrote a
correct sentence, won 4 points.Otherwise,
he/she got no point at all. The teachers
may, however, decide the marks scheme
as per the environment and the level of the
class.

Since | was dealing with three teams, |
followed the team sequence given below for
each round:

a. Two students from Aand B
b. Then two students from C and A
C. Then two students from B and C

By doing this, each team got two chances in
one round. The number of rounds could be
added as per the availability of time.

Conclusion

When | implemented this technique, | found
that all students became active and energetic.
They relied on their own knowledge and that
of their classmates. Moreover, this activity
created another chance for them to use the
target language. Additionally, it developed
collaboration and cooperation amongst them
as they had to discuss the concepts with their
peers. Besides, they had a responsibility on
their shoulders to win points for their team as
they got a chance ensuring individual
accountability and responsibility.Furthermore,
| asked students from different teams to
decide whether the sentences were right or
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wrong which made them think about the 4. Nobody invited Salman to come to the

structures more and more. party, yet everybody complained about his
absence.

If teachers do not have access to technological

gadgets or students do not have them, this 5. Although English paper is easy, some of

activity is a great choice to get students using the students are unable to answer the
the sentence-structures collaboratively and questions.
competitively.
B. Verbs
Appendices agree
arrive
A.  Sentences ask
bake

1. The university in town has announced a bri_ng
summer programme; it is a wonderful build

opportunity to learn new skills. bul>ll
cal
2. Sheelaalways carriesabottle of waterwith ~ climb
herself. C. Sentence-type box chits
3. Smart phone is very distracting; however, Simple compound
its benefits cannot be negated. complex
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Visual Aids in the Classroom

Anum Salman
email: anum_farooq_1(@yahoo.com

Visuals and stories play a vital role in the
classroom as they enhance learning
experiences and engage students in a
meaningful way. Here are some benefits of
using visuals in the classroom:

1.

Enhancing comprehension: Visuals such
as diagrams, charts, and illustrations can
help students better understand complex
concepts by providing a visual
representation of the information. They
make abstract ideas more concrete and
accessible, facilitating comprehension and
retention of the content.

Stimulating imagination and creativity:
Stories and visuals, associated with them,
have a powerful impact on students’
imagination and creativity. They transport
students to different worlds, cultures, and
time periods, allowing them to explore
new perspectives and ideas. Stories ignite
curiosity and encourage students to think
critically, analyze situations, and solve
problems creatively.

Promoting language development: Visuals
and stories provide rich opportunities for
language development. When students
engage with visuals, they can describe
what they see, discuss their observations,
and express their thoughts and opinions.
Stories expose students to a wide range
of vocabulary, sentence structures, and
storytelling techniques, thereby enhancing
their language skills.
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Fostering emotional connection: Visuals
and stories evoke emotions and create a
sense of empathy. They can help students
relate to characters, situations, and
themes, enabling them to connect on a
deeper level with the content. By
exploring different emotions, students
develop their emotional intelligence and
empathy towards others.

Encouraging active participation: Follow-
up activities related to visuals and stories
promote active learning and participation.
Students can engage in discussions,
debates, role-plays, or group projects that
extend their understanding of the material.
These activities encourage collaboration,
critical thinking, and problem-solving
skills.

Catering to diverse learning styles: Visuals
and stories cater to different learning
styles, ensuring that students with varied
preferences and strengths can engage
with the content effectively. Visual learners
benefit from the visual representation,
while auditory leamers may enjoy listening
to stories or participating in storytelling
activities.

Increasing engagement and motivation:
Visuals and stories make learning more
enjoyable and exciting for students. They
capture attention, sustain interest, and
motivate students to actively participate
in the leaming process. Engaged students
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are more likely to retain information and
develop a love for learning,

To maximize the benefits of visuals and stories
in the classroom, teachers can employ various
strategies such as pre-reading or pre-viewing
discussions, post-reading or post-viewing
reflections, interactive activities, and projects
that allow students to apply their knowledge.

These approaches ensure that visuals and
stories are not just passive elements but
integral components of an active and dynamic
learning environment.

Below is a complete plan of using a story
turned into a re-bus text for beginners having
average competency of language. Atthe end,
varied tasks are given adapted for different
levels.

The Little Red Hen

Once upon a time, there was a little red hen VWho lived on a farm ] ' . She

. . : o
was friends with a lazy dog . a sleepy catH, and a noisy yellow duck =70
One day the little red henv found some seeds  «

S ﬁr
\ + onthe ground. The little red

-

hen v had an idea. She would plant the seeds 2‘1

The little red hen

“Not ,”” purred the sleepy cat .

“Not I,” barked the lazy dog . %’

g
“Not I,” quacked the noisy yellow duck f;{-,-

asked her friends, “Who will help me plant the seeds N\*"' 77

W

“ThenT will?” saidthe iftored ben ?

So the little red hen v planted the seeds i\ji‘i all by herself.

L :
When the seeds \:Qi had grown, the little red hen Vasked her friends, “Who will

help me cut the wheat 7’

“Not I,” barked the lazy dog%

“Not I,” purred the sleepy cat !

EE

Gk :
“Not I,”” quacked the noisy yellow duck f""q}f-“l J"Then I will,” said the little red hery

So the little red hen cht the wheat

When all the wheat

help me take the wheat

“Not I,” barked the lazy dog . W

“Not I,” purred the sleepy cat .

SPELT Quarterly | Vol. 38| No. 12023

oty

all by herself.

was cut, the little red hen vasked her friends, “Who will

to the mull % to be ground into flour e
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“Not I, quacked the noisy yellow duck %7

F _
4 =
“Then I will,” said the little red henv . So the little red hen v brought the

wheat to the mill all by herself, ground the Wheat into ﬂour‘ : ,and
R, )

carried the heavy sack G‘] of flour back to the farm e “

The tired little red hen ? asked her friends, “Who will help me bake :
r"'

o
\_

bread \%

“NotL,” barked the lazy dog .

“Not L,” purred the sleepy cat . H

“Not I, quacked the noisy yellow duck -

. .
“Then I W111 ” said the little red hev . So the little red herv baked | = the

bread !\q all by herself.

'\

When the bread \H Was ﬁnally baked, the tlred little red heny asked her

friends, “Who will help me ea = the bread \%

“I'will,” barked the lazy dog . W
“I'will,” purred the sleepy cat . & )
.u-i -

. “No!” said the llttle red hen? |

“I will,” quacked the noisy vellow duck =, g

will.” And the little red henv ate ’ the bread \‘kz all by herself.

Reference: https://northendenprimary. co.ukpr—content/ uploads/LittleRedHenStory. pdf

Lesson Plan of “The Little Red Hen”

Objectives:

. Developing children’s listening skills

. Developing imagination

. Developingthe ethical value of cooperating with, sharing with and helping others
. Vocabulary development

. Sequencing

. Expressing likes/dislikes

. Retelling/Wntingskills

Resources:

. Story book (preferably big book)
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. Soft board set up

. Character props
. Cards for storytelling and then for sequencing
. Worksheets

Methodology:

. Create a special place in your classroom for storytelling

. Help learners sit in such a way so that everybody can see you, (the narrator) the
book
or the pictures or props you are using.

. Show the cover page and ask what the story is about?

. After narrating a part of the story, you can ask: “What do you think will happen
next?” (Prediction)

. Later you can motivate any student to come in front and narrate a part of the story
with the help of

Props or picture card. You can help them use the phrases that are repeated in the story -
No,not I” and “Iwill™.

Follow up:

Oral Feedback through questions:

# Who are the characters of the story?
# Which is your favourite character and why?
# Which character you don’t you like and why?

Pre-Nursery: For toddlers, teacher can arrange collage work of red crepe papersor colour
a paper plate to make Little Hen.

Assessment: [.earners may be assessed through any of the given worksheet.
Class: KG
Instructions:

After listening to the story cut the given pictures and paste them in proper sequence:

Who Will Help?
The little red Fen ashed for heip.

What did the fittle red hen giow?
Color the pichure.
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The Little

Red Hen

Class: Nursery

Listen to the story and colour the characters of “The Little Red Hen’. Other animals that
were not in the story may be added in the worksheet.

Objective: Developing vocabulary
Class: KG/I

Look at the picture and write the correct word:

e £ s Gy e
il [ ) <= e
P ) e (o] || &

i ¢ e —
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Class: KG/1
The above task can be modified by changing itto ‘Fill in the missing letters’.

Grammar:
Teacher can administer the following extension worksheet to assess the use of past tense. This
task would be suitable for grade II students.

The little red hen (find) some grains of wheat. She (ask) her
friends for help but they (refuse) to help her. She (do) all the
work on her own. She (plant) the seeds and (water) them.
When the wheat plants (grow) tall and strong. She (ask) her
friends for help once again but they  (refuse) to help like before. She
(carry) the wheat to the miller all by herself. The wheat was the
(grind)to floor and was (fill) into a big sack. She (take) the sack
of flour home alone. She (make) bread and (eat) it alone. Her
lazy friends (want) to eat but she (not want) to give bread to

them because she wanted them to learn a lesson.

Class I1/ 111
Q1. Look at the pictures and fill in the gaps.

Q2. Circle all the adjectives and use them in sentences of your own.

Once upon a time, there was a little red y who livedona

She was friends with a lazy %, asleepy ,and a

noisy vellow .:-53_ 3 .

One day the little red * found some W, %, onthe
L.

ground. The little red yhad an idea. She would plant the W, '_f"

The little red ? asked her friends, “Who will help me plant the
LY i

il o
o

™

Class IV/V:
Q. Read the story of Little Red Hen and change its ending.
Read the story and answer the following questions.

1. Name the characters in the story? (Make a list)

2. What isthe setting of'the story?

3. Whywouldn’tthe friends help the hen?
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4. What problems did the hen face?

5. What would youdo if your friends would not help you?

6. What do you think will happen after the hen eats the food?
7. How could the friends get the food for themselves?

8. List qualities of a good friend.

Reference:

https://www.teacherspayteachers.com/Product/Differentiated-Comprehension-Questions-
for-Little-Red-Hen-Stories-455485

https://www.liveworksheets.com/worksheets/en/English_language/Present simple/
The Little Red Hen f11183392hq

https://www.enchantedlearning.com/stories/fairytale/littleredhen/

https://www.liveworksheets.com/worksheets/en/
English as a Second Tanguage %28ESI.%629/Storytelling

The little red hen ea594192my
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including language accuracy, critical thinking,
collaborative skills, and intercultural
competence (Brookhart, 2013). Rubrics help
students understand assessment criteria and
provide educators with consistent and fair
evaluation measures.

Self and Peer Assessment:

Encourage students to assess their own work
and provide constructive feedback to their
peers. Peer assessment not only develops
students” evaluative skills but also promotes
self-reflection and active engagement with the
learning process (Falchikov, 2013). Self and
peer assessment foster students’
metacognitive awareness will enhance their
English language skills through discussion and
writing activities. Students will gain awareness
and understanding of global issues.

Material:

Visual representations of global issues
(photographs, infographics, or short videos)
Chart paper or whiteboardMarkers or chalk,
Handouts with discussion questions.

Writing material (paper and pens)
Procedure:
Warm-up (5 minutes):

Show students a powerful photograph related
to a global issue (e.g., pollution, poverty,
climate change). Ask students to write down
their initial thoughts and feelings about the
image.Allow a few students to share their
responses with the class.

For example:

SPELT Quarterly | Vol. 38| No. 12023

https://www.pakistantoday.com.pk/2023/01/
27/povertv-paradiems-of-pakistan/ accessed
mn2023

Introduction (10 minutes):

Discuss with students the concept of global
issues and why they are important to
understand. Brainstorm a list of global issues
on the board (e.g., climate change, poverty,
gender inequality).Explain that the visual
representation shared above can help us
understand and connect with these issues on
a deeper level.

Visual Analysis (20 minutes):

Display a series of visual representations, such
as photographs, infographics, or short videos,
cach depicting a different global issue.

Divide students into small groups and assign
cach group one visual representation.In their
groups, students should carefully observe and
analyze the visual representation, considering
clements such as composition, colour, and
subject matter. Have each group present their
analysistothe class, explaining the global issue
depicted and their interpretation of the visual
elements.

Group Discussion (15 minutes):

Distribute handouts with discussion questions
related to the global issues explored in the
visual representations. Allow students time to
discuss the questions in small groups.

Bring the class back together and facilitate a
whole-class discussion, encouraging students
to share their thoughts, insights, and potential
solutions for the global issues discussed.

Writing Activity (15 minutes):

Instruct students to choose one global issue
that resonated with them during the
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